Design Working Group Report:
UBC Okanagan New Academic Structure
Considerations and Recommendations

Management Response:

We wish to thank the Design Working Group for their thorough analysis. Their consideration of various
models for their alignment with the campus Academic Priorities has been comprehensive and
thoughtful.

The Okanagan Leadership Team, operating as the Steering Committee for the New Academic Structure
initiative, has, after careful deliberation:

1) Accepted the first recommendation of the group, slightly modified, to create a new arts faculty
bringing together programs currently housed with the Faculties of Arts and Social Sciences
(FASS) and Creative and Critical Studies (FCCS)

2) Determined that the second recommendation to consider transitioning the Department of
Psychology to a School of Psychology within the new arts faculty is beyond its scope. Any
decision to pursue this recommendation rests with the new faculty, should it choose to consider
it.

We look forward to the next steps in the realization of this recommendation.

Lesley Cormack
Principal and Deputy Vice-Chancellor

Marie Tarrant
Provost and VP Academic pro tem

Executive Sponsors
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Design Working Group Report:
UBC Okanagan New Academic Structure
Considerations and Recommendations

Executive Summary

Committee Scope:

This report provides a comprehensive overview of the scope, objectives, analysis and key recommendations
provided by the Design Working Group (DWG). The core mission for the DWG was to analyze new academic
structural models proposed by the Okanagan Leadership Council (the Steering Committee), assessing their
alignment with agreed-upon objectives, principles and design guidelines to provide a recommendation for the new
academic structure for UBC Okanagan. The scope of the review encompassed all existing UBC Okanagan
Faculties and the two Schools within dual-campus Faculties. The College of Graduate Studies and the Southern
Medical Program were out of scope for this review.

Overview of the Design Working Group’s Data Collection and Analysis:

The DWG collected data from a number of sources including data from Planning and Institutional Research
(PAIR) on faculty and staff complements, and program size distributions across Faculties. Other data included an
environmental scan of academic structures at Canadian research universities to assess scale, naming conventions,
and governance norms.

The academic new structure strategy was also guided by a campus-wide consultation process, which was
conducted ptior to the DWG deliberations. The consultation included four facilitated faculty engagement sessions
and an anonymized online survey for faculty and staff. Thematic analysis of both the sutvey and engagement
sessions revealed strong support for disciplinaty integrity, appropriately-sized academic units, student-centred
structures, and caution against changes that lacked a clear rationale.

The DWG analyzed two academic structural models proposed by the Steering Committee. Through this analysis,
the group identified considerations related to disciplinary fit, identity, use of the term “School,” governance
complexity, and potential impacts on student experience. With approval from the Executive Sponsors, the DWG
then conducted an ideation phase, informed by design-thinking principles and the consultation and institutional
data, which resulted in the development of a third model.

Key Recommendations:

Based on its analysis, the DWG concluded that the current academic structure at UBC Okanagan is largely
functioning well and is consistent with structures at similar Canadian universities. The primary structural issue
identified was the joint administration of the Bachelor of Arts degtree across two Faculties, which has created
governance complexity and challenges for students and academic planning.

The DWG therefore recommends:

e  The creation of a new Irving K. Barber Faculty of ‘Arts’, consolidating the current Irving K. Barber
Faculty of Arts and Social Sciences and the Faculty of Creative and Critical Studies into a single
Faculty. The disestablishment of the two cutrent arts-focused Faculties following approval
through appropriate governance processes.

e  The transition of the Department of Psychology to a School of Psychology within the new Irving K.
Barber Faculty of Arts, recognizing its professional program components, subject to Faculty-level
governance decisions.
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1.2

1.3

Introduction and Context

Institutional Context: In March 2004, the British Columbia (BC) Ministry of Advanced Education
announced a plan to create a campus of the University of British Columbia (UBC) in the Okanagan, by
transitioning the North Kelowna campus of Okanagan University College into UBC. In 2005, the
Okanagan Nation Alliance (ONA) welcomed UBC to syilx Okanagan territory in an official ceremony,
Knags npi’lsmist, and in September 2005 the campus opened to a first cohort of 3,500 students.

Since 2005, the campus has witnessed tremendous growth across its three main facets: academics,
research and community engagement, establishing itself as a vital part of a top-50 university that offers
world class education and research in a unique, student-centered environment. In recognition of this
petiod of rapid growth, in 2024, UBC Okanagan campus leadership endeavored to review the academic

mission, synthesizing academic priorities that define the UBC Okanagan campus: (1) Resilient people,
communities, economies and environments in support of a sustainable future — the core academic focus,
(2) The importance of place to inform a global perspective, and (3) Distinctive student experiences that

cultivate success.

Four strategies were proposed to advance the academic priorities and this report informs strategy one:
to design a new academic structure to ensure that the campus is well-positioned to meet the complex

landscape of higher education.

Scope of the Academic Structure Review: This review included all existing UBC Okanagan Faculties
(Creative and Critical Studies, Irving K. Barber Faculty of Arts and Social Sciences, Irving K. Barber
Faculty of Science, Management, Health and Social Development), and two Schools that are a part of
dual-campus Faculties (Okanagan School of Education and the School of Engineering). The UBC
Vancouver Faculty of Medicine’s Southern Medical Program and the UBC Okanagan College of
Graduate Studies were deemed out of scope for this review. Evaluation of the academic structure
focused on disciplinary units and programs that currently exist at UBC Okanagan; recommendations for
creating or discontinuing programs and/or disciplines also were out of scope.

Design Working Group Membership: The Design Working Group (DWG) was co-chaired by Jackie
Denison, Associate Provost, Teaching and Learning, and Edward Hornibrook, Associate Vice-Principal,

Research and Innovation.

Thirteen members of the DWG were appointed by the Executive Sponsors (Dr. Lesley Cormack,
Principal and Deputy Vice-Chancellor, and Dr. Marie Tarrant, Provost and Vice-President Academic pro
tem) to ensure broad representation from the campus community. Six senior staff members were
appointed from non-academic administrative units covering academic governance, institutional data and
finances, undergraduate students and enrolment, and human resources. It was intended that
administrative unit representatives would engage in analysis roles based on their areas of expertise.
Seven faculty members were appointed from a list of nominees provided by UBC Okanagan Deans and
Directors; Faculty representatives were selected for their ability to think broadly and to serve the
interests of the entire campus and not just their home Faculties. The Executive Sponsors provided
Project Manager Nikki Reiter, who is a UBC Continuous Improvement Program Manager, as dedicated
administrative support to the DWG. Full membership of the DWG is listed in Table 1.
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Table 1. Membership of the Design Working Group (DWG)

1.4

2.
2.1

Member

Jackie Denison

Edward Hornibrook

Nikki Reiter

Diana Carter

Michael Deyholos
Scott Douglas
Sandy Hilton

Lindsay Kennedy

Representation/(Role)
Associate Provost, Teaching and Learning (co-chair)
Associate Vice-Principal, Research and Innovation (co-chair)
Continuous Improvement Program Manager (project manager)

Associate Dean, Undergraduate Studies, Professor of Teaching, Faculty of Critical and Creative
Studies (Faculty representative)

Professor, Faculty of Science (Faculty representative)
Professor, Okanagan School of Education, Faculty of Education (Faculty representative)

Associate Dean, Teaching and Learning, Associate Professor of Teaching, Faculty of
Management (Faculty Representative)

Associate Professor of Teaching, Faculty of Health and Social Development (Faculty

representative)
Lesley Lutes Professor, Faculty of Arts and Social Sciences (Faculty Representative)
Loic Matkley Associate Director, Undergraduate Students, School of Engineering, Associate Professor, Faculty

of Applied Science (Faculty representative)

Michelle Lowton Director, Office of the AVP Students (Student portfolio representative)

Fiona Stirling Associate Director, Finance (Finance representative)
Leah Terai Senior Manager, Faculty and Employee Relations (HR representative)
Lindsey Kovacevic Academic Governance Officer
Stephanie McKeown

Alice Miller

Chief Institutional Research Officer (PAIR representative)

Deputy Registrar (Enrolment Services representative)

The DWG convened in December 2025 and met bi-weekly until the end of April 2026 to review, discuss,
and analyze potential future academic structural models for the UBC Okanagan campus. The DWG was
tasked with providing recommendations to the UBC Okanagan Leadership Council (the Steering
Committee) to help inform and support decision-making regarding a proposal for a new academic
structure for the Okanagan campus (see Appendix A: Design Working Group terms of reference). The
DWG co-chairs provided monthly in-person updates to the Steering Committee and met bi-weekly with

the Executive Sponsors.

Purpose of the Report: This report provides a summary of the campus consultation, which occurred
prior to the commencement of the DWG, as well as a synthesis of the analysis of three models—two
provided by the Steering Committee and one developed by the DWG. The DWG originally was tasked
with analyzing two academic structural models and delivering recommendations based on an analysis of
the models; however, the DWG requested an opportunity to ideate other possible models, resulting in
the third model that is offered in this report.

Framework

Objectives, Principles and Design Guidelines: Development of a new academic structure was guided
by a set of objectives, principles and design guidelines that collectively aimed to position the campus for
long-term success while also enhancing both student and research outcomes (see Appendix B). The
objectives and principles emphasized student success, cutricular innovation, and research excellence,
while building on existing areas of strength. Further, the objectives and principles highlighted alignment
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2.2

2.3

2.4

across the academic priorities, fostering a forward-thinking culture that supports student mobility and
flexibility, impactful research and, consistency across academic leadership structures. The objectives were
underpinned by principles that ensure responsiveness to regional and societal needs and a distinct
academic identity, while also advancing commitments to decolonization and an improved student
experience. The design guidelines operationalize this vision by requiring a more streamlined Faculty
structure, enhanced student mobility through and across programs, cost neutrality, and scalability, all
while protecting professional program integrity and accreditation requirements.

Policy and governance considerations: DWG member Lindsey Kovacevic, UBC Academic
Governance Officer, provided important guidance to the DWG on institutional and provincial policy.
Noteworthy points that informed DWG discussions included:

e Section 39(1) of the British Columbia University Act (the ‘University Act’) states that Faculties of a
university may be constituted by a University’s Board of Governors based on a recommendation from
the University Senate. Changes to academic structure recommended in this report may be adopted only
through UBC Senate and Board processes.

e Section 40 of the University Act covers powers and duties of Faculties. It does not provide specific
guidelines about the number academic faculty required to form a Faculty. It does expect though that
Faculties are a size and complexity to allow for conformity within an institution.

e Section 40(c) of the University Act specifies that a Faculty, subject to the Act and approval of Senate,
establishes ‘rules for the government, direction and management of the faculty and its affairs and
business’. This responsibility provides for a Faculty Council to determine the configuration of
academic units that constitute a Faculty.

e The title of ‘School’ typically is reserved for academic units that are professional or vocational in
character and which offer a specialized curriculum. Schools must be situated with a Faculty. Their
degree of autonomy is determined by the home Faculty. Schools do not have direct representation on
Senate.

e UBC has established that departments will have a minimum complement of 15 faculty members.
Departments do not have direct representation on Senate (per UBC Vancouver Senate Policy,
inherited by UBC Okanagan).

Current UBC Governance Model: UBC operates across two distinct campuses, the Vancouver and
Okanagan campuses. From a governance perspective, UBC has one Board of Governors and one
President, while each campus has its own Provost and Senate, enabling localized academic decision-
making. The Okanagan and Vancouver campuses have their own set of campus-specific Faculties that
reflect the distinct academic identities and priorities of each location, and two dual-campus Faculties (the
Faculty of Education and the Faculty of Applied Sciences) that span both campuses. At UBC Okanagan,
the Principal and Deputy Vice-Chancellor serves as the campus leader and delegate of the President, and
the Provost and Vice-President Academic also operates as a delegate of the President, exercising
authority on their behalf.

UBC Okanagan’s Original Academic Structure: The first academic structure of UBC Okanagan
included both newly created Faculties and Faculties that resembled academic units at the predecessor
institution Okanagan University College (OUC). The Irving K. Barber School of Arts and Sciences, and
the Faculty of Creative and Critical Studies were new academic units that continued to offer programs
previously taught by the Faculty of Arts and the Faculty of Science at OUC. The former Faculty of Arts
at OUC was home to both Bachelor of Arts and Bachelor of Fine Arts programs. The UBC Okanagan
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School of Engineering was founded in 2005 and since that time has been administered as part of the
dual-campus Faculty of Applied Sciences. When UBC Okanagan was formed, the School of Nursing and
School of Social Work became part of the Faculty of Health and Social Development, which formerly
had a vocational program focus at OUC. The OUC Faculty of Business was superseded by creation of
the UBC Okanagan Faculty of Management. Both OUC and UBC Okanagan had a Faculty of Education
with the latter institution becoming home to the Okanagan School of Education under a dual-campus

Faculty of Education in 2018. Figure 1 provides a summary of academic structural changes with time at
UBC Okanagan.

Establist
Campus
* IK Barber School of Arts and Sciences

* Faculty of Creative and Critical Studies

* Faculty of Health and Social Development
* Faculty of Education

* Faculty of Management

* Faculty of Applied Sciences (dual-campus)

nent of UBC’s Ok n

Establishment of the IK Barber Faculty
of Arts and Social Sciences and the IK
Establishment of the School of Health Barber Faculty of Science

vl B Seltanee Departments, degrees and faculty members

assigned to new Faculties. Disestablishment
of the K Barber School of Arts and Sciences

School of Health and Exercises Sciences
joins the Faculty of Health and Social
Development

November 2005 July 1, 2018 November 2025

July 1, 2005 March 2010 July 2020

Establishment of the College of
Graduate Studies

Establishment of the Dual-campus
Faculty of Education

Announcement to undergo the planning
for a new Academic Structure

Establishment of the Okanagan School of
Education

Figure 1. Historical timeline for creation and changes to UBC Okanagan Faculties, Schools and Departments.

2.5 Current Structure: The UBC Okanagan campus is composed of five Faculties, two Schools (as part of
dual-campus Faculties) and the College of Graduate Studies. The Southern Medical Program is based at
UBC Okanagan but is part of the Faculty of Medicine at UBC Vancouver - it is not a dual-campus
Faculty. The existing structure is shown in Figure 2. The complement of faculty and staff comprising

each academic unit deemed in scope for consideration by the DWG is provided in Table 2.

LS D Faculty of LK. Barber (dual-campus) (dual-campus) (Vancouver)
Creative and Faculty of ial Faculty of Faculty of
Studies Develop mAen 5 Education Medicine
Community, Okanagan Southern
— Culture, and  [— Creative Studies |— Biology Esnchrc'::elrci)rf I_SICEIO}CI‘I 02 School of Medical
Global Studies & g calt ?.n Education Program
Exercise
Sciences
Economics .
p . English and .
g il el § o s T vt gy
Political Science
| School of
Nursing
. . Languages and Earth and
— Hsl(s)tc?;}lomfl — Wotld — Environmental
Y Literatures Sciences
L School of
Social Work
Computer
'—  Psychology Science,
L— Mathematics,
Physics and
Statistics

Figure 2. Current academic

structure of the UBC Okanagan campus.
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3. Data Collection and Analysis
The DWG was provided with data from PAIR on Faculty undergraduate and graduate program FTEs

(Table 3), an environmental scan of university academic structures across Canada (Appendix C), and

feedback collected from the campus-wide consultation survey described in Section 3.1. Additional

information was provided by members of the DWG for their home academic and non-academic units.

Table 2. Faculty and staff complement for academic units in scope for DWG consideration.

Stream

Tenure
Stream
Faculty

Non-Tenure
Stream
Faculty

Staff

Job Type

Dean/Assoc Dean
Educational Leadership
Research Stream

Total

Lecturer
Without review Faculty
Total

Clerical & Secretarial
Management &
Professional

Other Staff
Trades, Setvice and
Technical

Total

PAIR data as of January 2026

n = number of individual faculty or staff

EDUC

MGMT

FTE n FTE n

3 3

12 12
15 15
4.6 5
4.6 5
2.6 3
8.8 9
127 14
241 26

* = This includes the nursing clinical instructors

4 4
1.8 12
158 16
37 4
1 1
47 5
4 4
108 11
148 15

FHSD
FTE n

4 4
15.6 16
33.2 34
52.7 54
12 12
1 1
13 13
13 13
53.5 80
0.8 7
12 25
79.4 125%

FCCS
FTE n

3 3
9 9
444 45
56.4 57
17.6 18
17.6 18
8 8
6.1 7
0.5 4
41 4
18.7 23

FASS
FTE
5
7
83.3
95.3

11.3

12.3

16

3.1
30.7

n
5
7
84
96

12
1
13

16

13

37

FoS
FTE
5
13
74
92

12.5

12.5

211

23.5

18.3
62.9

Table 3. Undergraduate and graduate student enrolment data* for in scope UBC Okanagan academic units.

Academic Level Program Category

Undergraduate

Graduate

Undergraduate

Masters Degree

Doctoral Degree

*PAIR data as of January 2026

Domestic
International
Total

Domestic
International
Total

Domestic
International
Total

EDUC

272
2
274

57
9
66

30
1
31

MGMT

697
203
900

—_

FHSD

1,468
55
1,523

173
18
191

41
15
56

FCCS

389
39
428

32
15
47

11
20

FASS

2,008

327

2,335

47
18
65

52
22
74

SoE
n FTE n
5
13 10 10
74 46 47
92 56 57
14 12 12
14 12 12
22 15 14
24 185 21
1 1
26 139 18
72 483 54
FoS SoE
2,430 1,607
524 284
2,954 1,891
120 48
95 132
215 180
52 76
77 107
129 183
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3.1 Campus Wide Consultation: The co-chairs of the DWG hosted four campus engagement sessions to
provide faculty with an opportunity to contribute input to help inform the DWG’s recommendations for a
new academic structure. The sessions also were intended to provide insight into issues of the greatest concern
on campus to enable senior leadership to respond through change management planning. Participants were
asked:

) What is working well in UBC Okanagan’s current structure and should be preserved?
(i) What ideas or opportunities and structural approaches should be considered?
(iif) Are the high-level principles guiding the DWG deliberations complete?

In-person 90-minute consultation sessions were held on the 9 and 11 December 2025. Virtual 90-minute
sessions were hosted on Zoom on 16 and 17 December 2025. In-person and virtual sessions were
organized by professorial rank with one session of each type being dedicated to pre-tenure and tenured
faculty. Overall turnout was modest with an attendance of 24 faculty across the six hours of live
consultation. Participation was highest from the Faculties of Arts and Social Sciences, and the Faculty of
Creative and Critical Studies. The tone of the sessions was collegial and constructive with participants, in
particular, early career researchers, commenting that the sessions were appreciated. Faculty members
consistently articulated a desire to contribute to the success of the UBC Okanagan campus. In general,
there was little opposition voiced to academic structural change, but rather a wariness of change that
might lack a clear rationale and purpose.

Five broad themes emerged from the consultation sessions:

Theme 1: Scale, Stability, and “Right-Sized” Structures - Faculty value organizational units that are
large enough to function efficiently but small enough to remain collegial, coherent, and stable over time.
Concern was expressed that creation of oversized units undermines effectiveness and morale.

Theme 2: Disciplinary Integrity as the Foundation for Interdisciplinarity - Strong disciplines are
seen as a prerequisite, not a barrier, to meaningful interdisciplinarity. There is support for organic, faculty-
driven interdisciplinarity but not imposed structural approaches. Cross-disciplinary collaboration should
be enabled but not mandated. Disciplines should only be grouped where there is genuine intellectual
kinship.

Theme 3: Identity, Brand, and Distinctiveness of UBC Okanagan - There is a shared desire for a
clear, confident campus identity that highlights UBC Okanagan’s strengths. A few aspects were
highlighted repeatedly: high contact place-based learning and distinctive programs. Participants asserted
that UBC Okanagan should have a distinct identity and not be positioned as secondary or merely
complementary to Vancouver. Participants relayed that the distinctiveness of the UBC Okanagan ‘brand’
is not clear to people.

Theme 4: Equity, Resourcing, and Administrative Capacity - Some participants pointed to perceived
structural inequities in funding, staffing, graduate support, and workload distribution both between
disciplines on the Okanagan campus and between the UBC Okanagan and UBC Vancouver campuses.
They expressed concern that the current financial and structural models overburden faculty and staff while

constraining program quality.
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Theme 5: Community, Collegiality, and Human Infrastructure - Faculty emphasized that community
built through proximity, shared spaces, sustained relationships, and adequate staff support is central to
UBC Okanagan’s success. There was a sense that ‘community’ increasingly is being eroded by
fragmentation, turnover, and administrative pressure. Faculty highlighted benefits of co-locating with
disciplinarily colleagues, noting that people are eager to interact with other academics, but they want a firm
foundation and home for their respective disciplines.

In addition to the four live sessions, UBC Okanagan faculty and staff also were invited to respond to the
three consultation questions via an anonymized online survey that was open from mid-November to the
end of December 2025. A total of 420 survey responses were received, which following data cleaning
yielded 180 responses for qualitative data analysis. Comments from staff represented 45% of the 180
responses analyzed. Responses were considered usable when they contained substantive, interpretable
commentary relevant to the question such as specific examples, clear recommendations or articulated
concerns. Responses that were blank, non-responsive (e.g., single words, test entries, etc.) or otherwise not
meaningfully codable (e.g., ‘nothing’ or ‘unsure’, etc.) were excluded from thematic analysis. The retained
responses were analyzed using a qualitative approach to identify recurring themes, areas of alignment, and
points of tension across questions.

Appendix D provides a summary of key themes derived inductively from the data and then synthesized
across questions to support a holistic understanding of community perspectives related to the academic
restructuring process. Overall, the themes indicate that the UBC Okanagan community is not resistant to
change, but is highly attentive to how change is framed, justified and implemented. Respondents
emphasized that restructuring must strengthen rather than destabilize the academic core, support the
people who deliver teaching and research, and preserve the student-centred qualities that distinguish UBC
Okanagan.

3.2 New Academic Structure Models 1 & 2: The Steering Committee proposed academic structure models
1 and 2 to the DWG. The two models were created at a Steering Committee workshop held in October
2025 (Figure 3), using the same objectives, principles, and design guidelines used by the DWG and
outlined in Section 2.1.

Models 1 and 2 provided academic structures that resemble some of the existing attributes of the current
structure; however, there were also a number of significant changes that are discussed below. The most
notable differences include: consolidating the Faculty of Creative and Critical Studies and the Faculty of
Arts and Social Sciences into one new Faculty (models 1 and 2); moving the Okanagan School of
Education and the School of Engineering out of their existing academic homes (models 1 and 2); moving
the Department of Psychology to a new Faculty of Health (model 2); moving some of the disciplines
currently in the Faculty of Creative and Critical Studies into the School of Engineering (model 1);
proposing a potential future Faculty of Engineering and Entrepreneurship that could include both the
Faculty of Management and the School of Engineering (model 2). The models also proposed new Faculty
names and new department configurations as outlined in Figure 3. The DWG evaluated the models within
the framework of the Objectives and Guiding Principles provided by the Steering Committee. The DWG
also considered faculty and staff views gathered through the campus consultation processes and the
requested additional information outlined in Tables 2 and 3. The DWG opted for joint qualitative analysis
of the models because of their level of similarity.

May 12,2026 | 8



Model 1

Faculty of Human = Q@ imrmrs Faculty
Systems and LEast iy i PaEaes and Prof
Y s and Technology . :
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Model 2

L— School of Education

Potentially in future

—————
| TR
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Engineering (and
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Faculty of Health
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and Technology

and Professional
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Figure 3. Two potential future academic structure models for the UBC Okanagan campus created by the Steering
Committee at a workshop held in October 2025.
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3.3 DWG evaluation yielded the following observations:

Observation 1: Faculties must be of adequate size - The size of academic units was a reoccurring topic
in DWG discussions. A primary concern from a Faculty Relations perspective is that small departments
can create challenges for administering mandatory UBC Collective Agreement processes and having too
many small departments can increase administrative overhead unnecessarily. Academic units should be of
a size to convene Standing Committees for Appointment, Reappointment, Promotion and Tenure
(SCARPT), and to meet requirements for composition with respect to professorial rank. Additionally, the
UBC Collective Agreement defines a process for Appointment Reappointment Promotion and Tenure
(ARPT) files that is based on there being a SCARPT chaired by a Head. Low faculty numbers, in
particular at the rank of Professor, create further challenges for populating Dean’s Advisory Committees
for Promotion and Tenure. In this regard, the academic structures proposed in models 1 and 2 create
Faculties of sufficient size to effectively maintain ARPT requirements. They also provide capacity for
more equitable distribution of other essential service workload required for effective and efficient
administration of a Faculty (e.g., educational planning, annual performance reviews and evaluations,
graduate committees, faculty and staff mentoring, space planning, health and safety committees, etc.).

Observation 2: Faculty sizes should be as consistent as possible - A concern was raised that a
mixture of large and much smaller Faculties might result in over-representation of the latter on Senate.
Each Faculty has two representatives and their Dean on Senate; however, there are also 16 elected
members-at-large, who are more likely to be elected by larger Faculties, helping to balance representation.
It was noted also that some Faculties historically have had better representation on Senate due to a higher

level of faculty engagement in UBC governance.

An additional concern raised was that in a Faculty comprised of significantly different-sized departments,
smaller departments may feel dominated by larger disciplines, especially when it comes to voting at
Faculty-level. Some disciplines may dominate hiring priorities or exert a disproportionate influence over

decision-making.

Observation 3: Disciplinary and cultural identity are important considerations - Creative studies
programs have distinct pedagogies (e.g., studio, performance, practice-based research, etc.), different
promotion and tenure norms, and unique space requirements (i.e., studios, theatre). Those distinctions
may become diluted or further isolated if creative studies are integrated with engineering (model 1) or the
humanities and social sciences (model 2) disciplines.

Similarly, combining engineering and science into one Faculty could blur their distinct identities (i.e.,
engineering as applied and design-focused discipline versus science as discovery-oriented and fundamental
discipline). Engineering students typically prepare for a specific profession with well-defined accreditation
requirements, while career and professional possibilities generally are broader and less prescriptive for
graduates from most science programs. Furthermore, at UBC Okanagan the School of Engineering is
deeply integrated and benefits positively from being a part of the dual-campus Faculty of Applied Science,
while the UBC Okanagan Irving K Barber Faculty of Science is not formally connected to the Vancouver
campus. Bringing engineering and science together into a new Faculty would therefore require changing
the status of either the School of Engineering or the Irving K Barber Faculty of Science.
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Observation 4: Considerations for the use of the term ‘School’ — A rationale is lacking for the
extensive use of the title ‘School’” in these models. Under the University Act, the title is applied to
professional or vocational programs that offer a specialized curriculum. DWG recommends following this
convention for consistency within the British Columbia postsecondary system, although acknowledges
that exceptions exist already within UBC Vancouver and other institutions. Departments have relatively
similar administrative autonomy (see UBC Policy AP9) and while many are coincident with the
representation of a ‘discipline’, some encompass more than one discipline. At UBC, both Schools and
Departments have a minimum complement of 15 full-time faculty members and no direct representation

on Senate.

Observation 5: Careful consideration must be taken when grouping disciplines — One of the
overarching concerns raised by members of the DWG was that models 1 and 2 proposed movement of
disciplines and departments that did not appear to meaningfully advance objectives of the new academic
structure review. The DWG highlighted examples of proposed discipline placements that require a clearer
rationale and more fully articulated benefits for the UBC Okanagan campus:

e  Creating a School of Psychology in a Faculty of Health and Professional Programs (Model 2) —
Psychology offers a BA and BSc, which are degrees not currently offered in FHSD. 1f Psychology
were to move to a different Faculty in the future, the potential impact on undergraduate student
experience would need to be evaluated.

¢ Embedding Film and Media Studies within a School of Engineering (Model 1) — These disciplines are
distinct and viewed as unlikely to operate cohesively under one academic unit. Despite sharing
creativity and design expertise, Media Studies faculty prioritize their artistic and design backgrounds,
with their research outputs appearing in cultural spaces such as galleries and museums. Sculpture,
installation art, painting and drawing often accompany the technological aspects of their work. Many
faculty members hold terminal degrees in Fine Arts. Additionally, Film is not currently offered as a
major or minor degree program and therefore should remain with other Fine Arts courses and
programs.

e Locating the Okanagan School of Education (OSE) in a new Faculty of Health and Professional
Programs (Model 1): While the OSE currently delivers a professional program, the DWG raised
concerns that the identity of the OSE is much broader than the Bachelor of Education program. If
the OSE were to move to a Faculty of Health and Professional Programs, the Faculty name would
need to reflect that it offers more than health and professional development programs. Furthermore,
this proposed change requires the dual-campus Faculty of Education to approve conversion of the
OSE to an academic unit based solely on the UBC Okanagan campus, a decision that rests outside of
the purview of the UBC Okanagan Steering Committee. The OSE currently receives significant
benefit reputationally from its association with the dual-campus Faculty of Education, an advantage
that would be lost if housed in the proposed Faculty of Health and Professional Programs.

e In both models, the rationale for adding “Technology’ to the proposed Faculties of Science and
Technology is unclear. In Model 1, the term appears to be associated with integrating the School of
Engineering with the Faculty of Science. While there is a strong association of technology with
engineering, the term appears to be affiliated more commonly with college programs in British
Columbia. Technology courses are offered though by several BC universities, including an MA in
Science and Technology at UBC Vancouver. The School of Engineering would have to evaluate
carefully whether use of the term ‘technology’ instead of ‘engineering’ or ‘applied science’ in the
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name of an integrated Faculty would be a good choice with respect to branding and identity for
student recruitment. In Model 2, the proposed Faculty is comprised of disciplines that constitute the
current Faculty of Science and contains no new disciplines related to applied science or technology
development, making the addition of the term ‘technology’ difficult to justify.

3.4 DWG Model 3: The original scope of the DWG was to analyze and make a recommendation to the
Steering Committee regarding adoption of models 1 or 2; however, at the request of the DWG members
the co-chairs received permission from the Executive Sponsors to expand the scope of the DWG to
embark on a period of ideation, which resulted in the proposal of a third model.

On the recommendation of the Steering Committee, Dr. Will Hughes, Director of the School of
Engineering, was invited as a guest to a DWG session to share his expertise on design thinking
methodology. Conceptual models of institutional structures and principles of design thinking shared by
Dr. Hughes (see Appendix E) helped to inform DWG ideation to develop an additional model. In
addition to the objectives and guiding principles (Appendix B) provided by the Steering Committee, the
ideation phase was guided by other data and information sources including: themes from the faculty and
staff consultations, student enrolment data, faculty FTEs, a review of other Canadian university
structures (Appendix C), human resource considerations, a broad range of conceptual model structures,
and UBC specific priorities.

The academic structure model proposed by the DWG (Figure 4) is not significantly different from the
current structure of the Okanagan campus. It became evident during the analysis that the existing
academic structure of UBC Okanagan functions well with respect to the objectives and guiding
principles outlined by the Steering Committee. The current structure also aligns well with academic
structures at other Canadian universities, including the names of Faculties and compositions of schools
and departments, which are outlined in Appendix C. University campuses that have a student population
(undergraduate and graduate students) the size of UBC Okanagan typically have a similar breadth of
Faculties to provide students with a diversity of disciplinary perspectives and to operationalize the scope
of services necessary for effective function of a postsecondary institution.

When considering model 3, the DWG discussed at length what it meant for a Faculty to be ‘functioning
well.” The question also was brought back to the Steering Committee for their viewpoint. Key indicators
of a well-functioning academic unit were described as one that provides academic programs that meet
student demands and societal needs, and degrees and programs that students can navigate easily; the unit
enables research faculty to thrive and it provides for natural/organic interdisciplinary opportunities for
collaboration; the units are financially viable, and have a strong positive reputation that enables
recruitment and retention of faculty, staff and students. Given that this is an academic exercise, the
DWG focused on non-financial indicators, although faculty and staff numbers, and student enrolment
data are a proxy for financial status.

Academic units at UBC Okanagan generally were regarded as ‘functioning well’; however, the BA degree
program was identified as likely to benefit strongly from a change in academic structure. To date, there
have been challenges in joint delivery of the degree program by the Faculty of Arts and Social Sciences,
and the Faculty of Creative and Critical Studies. Given the size of the campus and additional governance
steps required for two Faculties to share and jointly administer the degree program, unification of these
Faculties was viewed as a structural change that would improve delivery of the BA program and student
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experience. The BA degree program is the foundation underpinning viability and growth of the
humanities and social sciences at UBC Okanagan. Issues that exist with the administration and delivery
of the BA degree program should not be minimized.

LK. Barber LK. Barber (dual-campus) Faculty of Health (dual-campus)
Faculty Faculty Faculty of and Social Faculty of
of Arts (TBD) of Science Applied Science Development Education

School of School of Health
— Psychology (BA, [— Biology ESChOOI (i)f — and Exercise Okafngﬁan StiChOOl
BSc, Clinical) AIZINEELg S — o ucation
— Dept A — Chemistry — School of Nursing
Computer Science,
| Dent B | Mathematics, | School of
cp Physics and Social Work

Statistics

Earth and
— Dept # L—  Environmental

Sciences

Figure 4. A potential future academic structure model for the UBC Okanagan campus created by the Design Working
Group.

Model 3 proposes a new ‘Irving K. Barber Faculty of Arts’ (new name of the Faculty to be determined) that
will be the academic home for all the disciplines currently in FASS and FCCS. In the current academic
structure, most degree programs at UBC Okanagan reside in a single Faculty, which facilitates governance
and administration of curriculum and programs. Crucially, it also provides a clear disciplinary identity for
student recruitment and a sense of affiliation to foster retention and alumni relations. Additionally, given the
size of the arts faculty complement and student population at UBC Okanagan (Tables 2 and 3) there is not a
clear rationale for the campus to have two Faculties with an arts focus.

The recommendation for this model also includes a suggestion to transition the Department of Psychology to
a School of Psychology on the basis, in part, that psychology offers the professional program Clinical
Psychology. The DWG acknowledges that such a change is a Faculty-level decision that would have to be
implemented through the Faculty Council of either the existing Irving K. Barber Faculty of Arts and Social
Sciences or a newly established integrated ‘arts’ Faculty. Similarly, any change to the degree of autonomy
offered to a School of Psychology is the decision of the current or future home Faculty.

The DWG also recommends establishing a minimum of four and no more than six academic units within the
new ‘arts’ Faculty. Currently, there are seven departments across FASS and FCCS. A decrease in the number
of departments should enable more administrative supports to be centralized at Faculty-level to better serve
all disciplines and perhaps a greater breadth of Associate Dean portfolios to ensure effective delivery of
degree programs. This recommendation by the DWG does not include identification of prospective new
departments for disciplines from the Faculty of Arts and Social Sciences, and the Faculty of Creative and
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Critical Studies. The University Act indicates that Faculty-level governance and business should be
determined and approved through Faculty Council, and when required Senate; however, all existing
disciplines need to be housed within departments and schools under a new Faculty.

3.5 Alternatives Considered

The DWG considered several additional academic structure models, including increasing the number of
bridge Faculties, as well as the placement of Economics in a different Faculty. Ultimately, these were not
included in the current proposed Model.

3.6 Additional Considerations
Faculty Naming - The name ‘Irving K. Barber’ can be used to differentiate the UBC Okanagan Faculty of
Arts and Faculty of Sciences from UBC Vancouver Faculties.

4. Final Recommendations from the DWG

e Creation of a new Irving K. Barber Faculty of Arts and disestablishment of the current Irving K.
Barber Faculty of Arts and Social Sciences and the Faculty of Creative and Critical Studies.

e The Department of Psychology becomes the School of Psychology within the Irving K. Barber
Faculty of Arts.

5. Conclusion
This report summarizes the scope, purpose and approach the DWG undertook to provide the Steering
Committee with considerations, observations, and recommendations. The report is intended to support

decision-making on the new academic structure.

Acknowledgements

The co-chairs would like to acknowledge the members of the DWG who provided critical contributions over
the last five months to the development of this report. The co-chairs wish to thank Nikki Reiter sincerely for
providing dedicated and diligent support for the work of the DWG, including convening of meetings,
preparation of interim updates, data analysis and summaries for consultation sessions and surveys, and
preparation of this report. The UBC Okanagan new academic structure project team is thanked for their
support throughout the process.

Appendices
A. Design Working Group terms of reference
B. Objectives, Principles and Guidelines
C. Environmental scan of Canadian universities that have a research mandate
D. Overarching survey themes
E. General design principles and design architypes (W. Hughes)

May 12,2026 | 14



Appendix A: New Academic Structure Design Working Group

Terms of Reference

Background

UBC Okanagan’s academic priorities provide a strong foundation for academic units to work collectively toward a

unified vision. To realize this vision, campus leadership is updating the current academic structure to ensure it

aligns with and supports these priorities. A design working group has been established to advise on the viability of

the proposed academic structure options.

Objective

To apply specialized expertise to evaluate structure options and develop recommendations during Stage 1 of the

new academic structure process.

Scope

Analyze academic structure options provided by Steering Committee, focusing on academic
opportunity in service of academic priorities, financial impact, human resources, academic policy, and
student expetience/relevance

Prioritize options based on analysis

Membership

Jackie Denison, Associate Provost, Teaching and Learning (Co-chair)

Ed Hornibrook, Associate Vice-Principal, Research and Innovation (Co-chair)

Nikki Reiter, Continuous Improvement Program Manager (Project manager)

Diana Carter, FCCS, Associate Dean, Undergraduate Studies

Michael Deyholos, FOS, Professor, Biology

Scott Douglas, OSE, Professor, Faculty of Education

Sandy Hilton, FOM, Associate Dean, Teaching and Learning; Associate Professor of Teaching
Lindsay Kennedy, FHSD, Associate Professor of Teaching, School of Nursing

Lesley Lutes, FASS, Professor, Psychology

Loic Markley, SOE, Associate Director, Undergraduate Students

Michelle Lowton, Director, Office of the AVP Students (Student portfolio representative)
Fiona Stirling, Associate Director, Finance (Finance representative)

Leah Terai, Senior Manager, Faculty and Employee Relations (HR representative)
Lindsey Kovacevic, Academic Governance Officer (ad-hoc)

Stephanie McKeown, Chief Institutional Research Officer (PAIR representative - ad-hoc)
Alice Miller, Deputy Registrar (Enrolment Services representative - ad-hoc)

Meeting Frequency

Once every two weeks between Jan 2026 — Apr 2026, plus a kick-off meeting in December
Report progress/issues to project team bi-weekly

Attendance is mandatory but tasks are assigned as needed based on relevant expertise

Contfidentiality

All discussions, materials, and exploratory work undertaken by the Design Working Group are confidential.



Appendix B: Objectives, Principles and Design Guidelines
for the New Academic Structure

Obijectives

1. Support and elevate student success and research excellence

2. Enable curricular transformation

3. Focus our efforts and build on institutional strengths, avoiding the erosion of quality through
diffuse or reactive cuts

4. Align the campus community around shared goals and strategic direction

5. Allocate resources purposefully, efficiently and strategically

6. Attract and retain top-tier academic leaders

7. TFoster a culture of accountability at all levels

8. Enable strategic hiring and program development

9. Remove barriers to interdisciplinary teaching and research

10. Enable student mobility and flexibility

11. Enable the three academic priorities

12. Foster a forward-thinking culture across campus

13. Enable research impact

14. Enable consistent academic leadership structures

Principles

1. Adopts a forward-looking vision that positions the campus for long-term success.

2. Ensures clarity and relevance to students, the community, and employers.

3. Demonstrates a commitment to teaching, research, and innovation that is distinct from, and
complementary to, UBC Vancouver.

4. Ensures financial sustainability and resilience. Creates academic units with the capability, capacity,
scale, and focus necessary to thrive.

5. Aligns with research and creativity strengths.

6. Respects TRC commitments and decolonization principles.

7. Aligns with the social and economic needs of the Interior and British Columbia.

8. Improves the experience for current and future students and learners.

9. Enables a culture of resilience, adaptability, and innovation.

Design Guidelines and Constraints

1.

PN RN

Must be cost-neutral and scalable once operationalized

Must improve operational efficiency and increase effectiveness

Must result in fewer Faculties

Must enable interdisciplinary program development and collaboration

Must enable core academic focus (resiliency)

Change discussions will start at a disciplinary level, to allow alternate groupings as appropriate
Must not disrupt professional programs and accreditation requirements

All academic units, except for CoGS, SMP and Library, are within scope



Appendix C: Environmental scan of Canadian universities

that have a research mandate

Institution

Standalone Faculties, Colleges and Schools

Approximate
Student
Population
(Undergraduate
and Graduate)

Does institution have multiple “academic” or
“official” campuses?

British Columbia

UBV (Okanagan Campus) (U15)

1K Barber Faculty of Arts and Social Sciences

IK Barber Faculty of Science

Faculty of Creative and Critical Studies

Faculty of Health and Social Development

Faculty of Management

Okanagan School of Education (Faculty of Education Dual Campus)

School of Engineering (Faculty of Applied Science Dual Campus)

11,978

UBC (Vancouver campus) (U15)

Faculty of Arts

Faculty of Science

Faculty of Education

Faculty of Commerce and Business Administration (Sauder School of Business)

Faculty of Pharmaceutical Sciences

Faculty of Forestry, Land and Food Systems

Faculty of Applied Science*

Faculty of Dentistry

Faculty of Medicine

College of Graduate Studies and Post Doctoral Fellows

64,800

Point Grey, Robson Square, Southern Medical Program,
Northern Medical Program, Island Medical Program,
Centre for Digital Media

Simon Fraser University

Faculty Applied Sciences

Beedie School of Business

Faculty of Arts and Social Sciences

Faculty of Education

Faculty of Communication, Art and Technology

Faculty of Environment

Faculty of Graduate Studies

Faculty of Health Sciences

School of Medicine

37,000

Burnaby Mountain, Vancouver Harbour Centre, Surrey

University of Victoria

Gustavson School of Business Faculty of Education

Faculty of Engineering and Computer Science

Faculty of Fine Arts

Faculty of Graduate Studies

Faculty of Health

Faculty of Huminites

Faculty of Law

School of Medical Sciences*

Faculty of Science

Faculty of Social Sciences

22,000

University of Northern British
Columbia

Faculty of Business and Economics

Faculty of Envitonment

Faculty of Human and Health Sciences

Faculty of Indigenous Studies, Social Sciences and Humanities

Faculty of Science and Engineering

3,800

Prince George, Northwest (Tetrace and Prince Rupert),
South-Central (Quesnel), Peace River — Liard (Ft. St.
John), Wilp Wilxo'oskwhl Nisga'a Institute
(Gitwinksihlkw)




Alberta

University of Alberta (U15)

College, Faculty, School Structure

College of Health Sciences

Faculty of Kinesiology, Sport, and Recreation

Faculty of Medicine and Dentistry

Faculty of Nursing

Faculty of Pharmacy and Pharmaceutical Sciences

School of Public Health

College of Natural and Applied Sciences

Faculty of Agricultural, Life and Environmental Sciences [ALES]

Faculty of Engineering

Faculty of Science

College of Social Sciences and Humanities

Faculty of Arts

Faculty of Business

Faculty of Education

Faculty of Law

Standalone Faculties

Augustana Faculty

Faculty of Native Studies

Faculté Saint-Jean (English)

Faculté Saint-Jean (En Francais)

38,310

North Campus, Campus Saint-Jean, Augustana Campus
(Camrose), Enterprise Square, South Campus, Calgary

University of Calgary (U15)

Faculty of Arts

Faculty of Graduate Studies

Faculty of Kinesiology

Faculty of Law

Faculty of Nursing

Faculty of Science

Faculty of Social Work

Faculty of Veterinary Medicine

Haskayne School of Business

School of Architecture, Planning and Landscape

School of Public Policy

Schulich School of Engineering

Werklund School of Education

33,100

Main Campus, Foothills Campus, Downtown Campus,
Spy Hill Campus, Qatar Campus (Doha, Qatar)

Saskatchewan

University of Saskatchewan (U15)

College of Agriculture and Bioresources

College of Arts and Science

College of Dentistry

College of Education

Edwards School of Business

College of Engineering

School of Environments and Sustainability

College of Graduate and Postdoctoral Studies

College of Kinesiology

College of Law

College of Medicine

College of Nursing

College of Pharmacy and Nutrition

School of Rehabilitation Science

School of Public Health

Johnson-Shoyama Graduate School of Public Policy

College of Veterinary Medicine

25,705

Main Campus (Saskatoon), Prince Albert Campus




University of Regina

Faculty of Arts

Faculty of Business Administration (Hill School of Business)

Faculty of Education

Faculty of Engineering and Applied Sciences

Faculty of Graduate Studies and Applied Science

Johnson Shoyama Graduate School of Public Policy

Faculty of Kinesiology and Health Studies

Faculty of Media, Art, and Performance

Faculty of Nursing

Faculty of Science

Faculty of Social Work

9,000

Regina Campus, College Avenue Campus

Manitoba

University of Manitoba (U15)

Faculty of Education

Faculty of Architecture

College of Nursing

Desautels Faculty of Music

Faculty of Kinesiology and Recreation Management

Clayton H. Riddell Faculty of Environment, Earth, and Resources

Price Faculty of Engincering

Asper School of Business

Faculty of Agricultural and Food Services

Faculty of Sciences

Extended Education

Rady Faculty of Health Sciences

Faculty of Arts

Faculty of Graduate and Postdoctoral Studies

Max Rady College of Medicine

29,620

Fort Garry Campus, Bannatyne Campus

University of Winnipeg

Faculty of Arts

Faculty of Business and Economics

Faculty of Graduate Studies

Gupta Faculty of Kinesiology and Applied Health

Faculty of Science

9,000

No

Ontario

University of Toronto (U15)

Faculty of Applied Science and Toronto

John H. Daniels Faculty of Architecture Landscape and Design

Faculty of Arts and Science

Faculty of Dentistry

Ontario Institute for Studies in Education

School of Graduate Studies

Faculty of Kinesiology and Physical Education

Jackman Faculty of Law

Rotman School of Management

Temerty Faculty of Medicine

Faculty of Music

Bloomberg Faculty of Nursing

Leslie Dan Faculty of Pharmacy

Dalla Lana School of Public Health

Factor-Inwentash Faculty of Social Work

90,075

St. George/Downtown, Mississauga, Scarborough

McMaster University

Faculty of Health Sciences

Faculty of Humanities

Faculty of Social Sciences

De Groote Business

Faculty of Science

Faculty of Engineering

31,845

Main Campus, Burlington Campus, Downtown Hamilton
Campus, Innovation Park Campus, Waterloo Regional
Campus, Niagara Regional Campus




University of Watetloo (U15)

Faculty of Arts (under Faculty is school of accounting and finance)

Engineering (incl Conrad school of Entreprencurship and Business)

Faculty of Environment

Faculty of Health

Faculty of Mathematics

Faculty of Science

41,000

Waterloo Campus, Cambridge Campus, Kitchener
Campus, Stratford Campus

Queens University (U15)

Faculty of Arts and Sciences

Smith Engineering (Engineering and Applied Sciences)

Faculty of Health Sciences and Nursing

Smith School of Business

Law

Graduate Studies and Postdoctoral affairs

28,561

Western University (U15)

Faculty of Arts and Humanities

Don Wright Faculty of Music

Education

Engineering

Graduate and Postdoctoral studies

Health Sciences

Information and Media Studies

Ivey Business School

Law

Schulich School of Medicine and Dentistry

Faculty of Science

Faculty of Social Science

31,170

University of Ottawa (U15)

Faculty of Arts

Faculty of Education

Faculty of Engineering

Faculty of Health Sciences

Faculté de droit — Droit civil

Faculty of Law — Common Law

Faculty of Medicine

Faculty of Science

Faculty of Social Sciences

Telfer School of Management

42,255

Main Campus (Sandy Hill), Lees Campus, Roger Guindon
Campus, 99 Bank, Alta Vista Campus, Kanata North
Campus, Toronto Campus

University of Guelph

College of Arts

College of Biological Science

Gordon S. Lang School of Business and Economics

College of Computational, Mathematical, and Physical Sciences

College of Engineering

Ontario Agricultural College

Ontario Veterinary College

30,634

Guelph Campus, Ridgetown Campus, Guelph-Humber
Campus

Wilfrid Laurier University

Faculty of Arts

Faculty of Science

Lazaridis School of Business and Economics

Faculty of Music

Lyle S. Hallman Faculty of Social Work

Faculty of Education

Faculty of Graduate and Postdoctoral Studies

23,587

Watetloo, Brantford, Milton

Brock University

Faculty of Applied Health Sciences

Faculty of Humanities

Faculty of Social Sciences

Marilyn I. Walker School of Fine and Performing Arts

Faculty of Mathematics and Science

Faculty of Education

Goodman School of Business

19,075

Main Campus (St. Catharines), Burlington Campus




York University

School of Arts, Media, Performance and Design

Faculty of Education

Faculty of Environmental and Urban Change

Glendon College

Faculty of Graduate Studies

Faculty of Health

Lassonde School of Engineering

Faculty of Liberal Arts and Professional Studies

Osgoode Hall Law School

Schulich School of Business

Faculty of Science

53,100

Glendon Campus, Keele Campus, Markham Campus

Quebec

McGill University (U15)

Faculty of Education

Faculty of Engineering

Faculty of Law

Desautels Faculty of Management

Faculty of Medicine and Health Sciences

Faculty of Science

Schulich School of Music

Faculty of Graduate and Postdoctoral Studies

40,035

Downtown Campus, Macdonald Campus

Université de Montreal (U15)

Faculty of Arts and Science

Faculty of Dentistry

Faculty of Education

Faculty of Environmental Design

Faculty of Law

Faculty of Medicine

Faculty of Music

School of Optometry

Faculty of Nursing

School of Public Health

Faculty of Pharmacy

Faculty of Veterinary Medicine

Faculty of Continuing Education

Polytechnique Montreal

HEC Montreal (a management school)

Department of kinesiology

71,146

Campus MIL, Laval, Brossard, Saint-Hyacinthe, Mauricie,
Lanaudiére

Université Laval (15)

Faculty of Agriculture and Food Sciences

Faculty of Arts and Humanities

Faculty of Business Administration

Faculty of Dental Medicine

Faculty of Science Education

Faculty of Forestry, Geography and Geometrics

Faculty of Graduate and Postdoctoral Studies

Faculty of Law

Faculty of Music

Faculty of Medicine

Faculty of Nursing

Faculty of Pharmacy

Faculty of Philosophy

Faculty of Planning, Architecture, Art and Design

Faculty of Science and Engineering

Faculty of Social Sciences

Faculty of Theology and Religious Sciences

Graduate School of International Studies

47,000




New Brunswick

University of New Brunswick
(Fredericton)

Faculty of Arts

Faculty of Management (*Faculty of Business at Saint John Campus)

Faculty of Computer Science

Faculty of Education

Faculty of Engineering

Faculty of Forestry and Environment Management

Faculty of Kinesiology

Faculty of Law

Faculty of Nursing

School of Leadership Studies

Faculty of Science

10,823

Frederickton, Saint John

Nova Scotia

Dalhousie University (U15)

Faculty of Agriculture

Faculty of Architecture and Planning

Faculty of Arts and Social Sciences

Faculty of Computer Science

Faculty of Dentistry

Faculty of Engineering

Faculty of Health

Faculty of Graduate Studies

Schulich School of Law

Faculty of Management

Faculty of Medicine

Faculty of Science

21,249

Studley, Catleton, Sexton, Truro and Bible Hill, Yarmouth,
Saint John

Newfoundland and Labrador

Memorial University of
Newfoundland

Faculty of Business Administration

Faculty of Education

Faculty of Engineering and Applied Science

Faculty of Humanities and Social Sciences

Faculty of Science

Faculty of Medicine

Faculty of Nursing

Marine Institute

School of Arctic and Subarctic Studies

School of Graduate Studies

School of Human Kinetics and Recreation

School of Music

School of Pharmacy

School of Social Work

17,056

St. John’s Campus, Grenfell Campus, Marine Institute,
Labrador Campus

Prince Edward Island

University of Prince Edward Island

Faculty of Arts

McDougall Faculty of Business

Faculty of Education

Faculty of Graduate Studies

Faculty of Indigenous knowledge, Education, Research, and Applied Studies

Faculty of Medicine

Faculty of Nursing

Faculty of Science

Faculty Sustainable Design and Engineering

Atlantic Veterinary College

School of Mathematical and Computational Sciences

School of Climate Change and Adaptation

5,503

UPEI Campus, Cairo Campus, St. Peter’s Bay Campus




(n=180 responses)

Theme
1) Academic core:
programs,
departments and
disciplinary integrity

2) People and
capacity: workload,
wellbeing, staffing
and labour
conditions

3) Student experience
and learning design

4) Governance,
systems and
efficiency

Appendix D: Overarching themes

from the faculty and staff online survey

Sentiment

Respondents consistently identified the academic core
(programs, departments and disciplinary homes) as the
foundation of UBC Okanagan’s success. There was
strong emphasis on preserving:

Established and successful programs

Cohesive departments with clear disciplinary
identities

Curriculum coherence and academic rigor
Academic freedom and disciplinary autonomy
Smaller and vulnerable disciplines, particularly in the
humanities, arts and languages

A second dominant theme was the central role of people

(faculty and staff) in sustaining academic excellence.
Respondents highlighted:

Teaching loads and research capacity

Burnout and wellbeing risks

Staff retention and loss of institutional knowledge
Reliance on sessional instructors and lecturers and
concerns about job security

“Do more with less” pressures and role ambiguity
following budget-driven changes

Student experience emerged as both a strength to protect
and a lens through which restructuring should be
evaluated. Respondents emphasized:

Small class sizes and access to faculty

Quality advising and student support services
Clear and navigable degree pathways

Time to completion and course availability
Experiential learning, applied learning and high-
impact practices

Quality assurance in teaching and curriculum
delivery

Respondents demonstrated openness to improving

governance and systems, particularly where inefficiencies

are well understood. Key issues included:

Duplication of administrative functions

Balance between centralized services and embedded
local expertise

The number and layering of administrative roles
Scheduling, space utilization and process
inefficiencies

Transparency, clarity of decision-making and
accountability

Summary
Actross responses, departments
were repeatedly described as
the primary engines of
teaching and research, with
concern that restructuring
could unintentionally weaken
these foundations if not
carefully designed.

There was broad agreement
that student-centred goals
cannot be achieved without
explicit attention to faculty and
staff capacity, fair labour
practices and realistic
workload expectations.

Many respondents cautioned
that structural changes that
increase class sizes, reduce
supports or complicate degree
navigation would directly
undermine UBCO’s distinct
value proposition.

While consolidation and
centralization were often
proposed as solutions,
respondents consistently
warned that efficiency gains
should not come at the
expense of academic capacity,
service quality or community
trust.



5) Identity, equity Finally, respondents raised fundamental questions about
and external UBC Okanagan’s identity and responsibilities. This
relationships theme encompassed:

Commitments to TRC, decolonization, equity,
diversity, inclusion and accessibility

The need for active, accountable—not symbolic—
approaches to equity

Relationships with local, regional and provincial
pattners

The nature of UBCO’s relationship with UBC
Vancouver

The absence of a clearly articulated international
strategy

Many respondents called for
UBCO to articulate a
confident, place-based
academic identity, rather than
one defined primarily in
reaction to UBC Vancouver or
short-term financial pressures.



Appendix E: General design principles and design archetypes

As presented by Dr. Will Hughes

General Design Principles

1.

Assume Good Intent and Shared Commitment — model care, curiosity, and collegiality in high-stakes
conversations.

Focus on the Institution, Not Individual Units — prioritize the academic mission, long-term
sustainability, and students and communities.

Embrace a Shared Design Language — use common terms, templates, and artifacts to move from
abstraction to increasing levels of resolution (principles — concepts — prototypes — operating models

—> analysis).

Quantity over Quality — generate many archetypes early; a high volume of ideas routinely leads to
better solutions.

Defer Judgment — exploration comes before judgment; evaluation and critique are deferred until ideas
are more fully formed.

Build on Ideas, Do Not Defend Positions — encourage collaboration over advocacy.

Honour Divergent and Convergent Thinking — avoid both premature narrowing and endless
expansion by welcoming bold ideas, then applying disciplined pruning and synthesis.

Sample Design Principles by Type — how to work together (culture design)

e Assume Good Intentions — start from trust; bring care, curiosity, and collegiality to your
conversations.

e Build on Ideas, Not Positions — improve one anothet’s proposals; avoid self-serving postures or
creating “camp’ dynamics.

e Serve the Institution — design for the university’s mission and students, not for your disciplines,
departments, or personal preferences.

e Center the Student Journey — organize around access — learning — belonging — progression —
graduation — impact, and prototype improvements to the journey; not just structures.

Sample Design Principles by Type— how to work together (process design)

e  Generate Options, Then Decide — create breadth first (including at least one bold and one low-risk
variant); defer critique until ideas have shape, then converge with disciplined pruning.

e Increase Resolution with Time — move from principles — concepts — minimum viable ideas —
analysis, adding specificity as you learn.

e Simplify to Enable Speed — propose fewer, clearer mechanisms; reduce handoffs and committee
load; create lightweight pathways for time-limited exploration.

e Design for Implementation and Resilience — recommend solutions that can be staffed, funded,
governed, phased, and sustained under uncertainty; maintain an explicit portfolio of incremental,
transitional, and transformational ideas.



Sample Design Principles by Type—how to work together (values-based design)

e Evidence-Informed, Humble Measurement — use data and lived experience (students, staff,
partners) to pressure-test assumptions; treat metrics as signals and not absolutes; evaluate pilots with
clear scale/stop ctiteria.

e Design for Equity and Belonging — ensure inclusion is built into structures, processes, and pilot
evaluation—not left to individual effort.

e Steward Culture Intentionally — name and shape the norms we want (how we meet, disagree, share
credit, and decide); celebrate learning from well-run experiments, including those that fail
responsibly.

e Protect Academic Freedom and Integrity — ensure recommendations preserve scholarly
independence, ethics, and public trust in governance, partnerships, and funded innovation.

Sample Design Principles by Type — how to work together (by working with the administration)

e Align Incentives with Mission — recommend workload, recognition, and evaluation practices that
reward high-quality teaching, research impact, service, inclusion, and responsible innovation (e.g.,
curriculum R&D and pilot leadership).

e Transparent Resource Logic — advocate for understandable rules on hiring, space, overhead, and
budgeting so trade-offs are fair and strategic; define how pilots are resourced and sustained (or
sunset).

e Coherence with Room for Differentiation — propose common standards and shared platforms
where they help, while enabling “sandboxes” for unit-level pilots with clear review and evaluation
critetia.

e Enable Collaboration and Interdisciplinarity — remove friction (shared platforms, agreements,
calendars, credit-sharing) and actively design opportunities for recombination (co-teaching, shared
spaces, joint appointments) while protecting strong discipline homes.



Design Architypes

1. Hierarchical (Faculty — Department)

[ University Campus ]
v
[ Faculty ]
quanennmnereen et v e >
[ Department A ] [ Department B ] [ Department C ]
v v v
[ Programs ] [ Programs ] [ Programs

Advantages
*  Clear accountability and decision rights (Provost — Dean — Chair).
*  Strong disciplinary identity and scholarly depth.
*  Predictable budgeting/HR and promotion/tenure pathways.

Disadvantages
*  Silos slow interdisciplinary teaching/reseatch.
*  Duplication of services across units.
*  Program innovation is often slow (many approvals).



2. Hierarchical (Faculty — School — Department)

University Campus

A 4
Faculty

[ Department A ] [ Department B ] [ Department C

&+

[ Programs ] [ Programs ] [ Programs

Advantages
*  Better coordination across related departments (a “middle integrator™).
*  Stronger professional identity and accreditation alignment (common in engineering/health).
* Improves consistency of curriculum and student experience within a cluster.

Disadvantages
* Adds administrative overhead and another layer of approvals.
*  Role confusion (school vs department authority).
¢  Can become “mini-faculties” competing for resources.



3. Faculty-like School model (School acts like a Faculty)

[ University Campus ]
¥
[ School (faculty-like) ]
[ Department ] [ Department ] [ Department
[ Programs ] [ Programs ] [ Programs

Advantages
*  High autonomy and brand clarity for a professional domain.
*  Taster decisions within the unit (fewer cross-faculty dependencies).
*  Can align strategy, hiring, and curriculum tightly.

Disadvantages
* Risk of isolation from broader university priorities/resources.
*  Duplication of faculty-like administration.
*  Harder to coordinate cross-school interdisciplinary programs.



4. Planar hub-and-spoke (strong central services)
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Advantages

* Efficiency and consistency (HR/IT/comms/advising standatds).
* Easier to scale new initiatives and improve service quality.
*  Reduces duplication and improves compliance/risk management.

Disadvantages
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*  Loss of local control; can frustrate academic units.
*  Central bottlenecks if service capacity is constrained.
*  One-size-fits-all processes may not fit specialized needs.
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5. Matrix organization (Discipline homes + cross-cutting institutes)
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Advantages
* Strong for interdisciplinary research and thematic grand challenges.
*  Keeps disciplinary tenure homes while enabling cross-unit work.
*  Better access to shared infrastructure and funding platforms.

Disadvantages
*  “Two bosses” problem (conflicting priorities and workload).
* Requires strong governance to prevent ambiguity and turf conflict.
*  Budget attribution and credit for outcomes can get messy.



6. Cluster model (units linked by themes)
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Advantages
*  High agility: teams form and re-form around emerging opportunities.
*  Encourages collaboration and cross-pollination of ideas.
*  Can be highly motivating and innovative culturally.

Disadvantages
* Harder to manage accountability, budgets, and quality assurance.
* Can under-serve core disciplines if not stewarded intentionally.
*  Relies heavily on relationships; fragile during leadership turnover.



7. Collegiate university (colleges + faculties)

University Campus

Students

Advantages
* Strong student belonging, advising, and community identity.
*  Separates “student experience” from “discipline governance” cleanly.
* Can improve retention and holistic support.

Disadvantages
*  Added complexity and cost (dual structures).
* Confusion about who owns what (advising vs curriculum vs discipline).
¢ Uneven college quality can create inequitable experiences.



8. Federation (umbrella + campuses)

University J
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Programs Programs Programs
Advantages

*  Scales across campuses with local autonomy.
*  Enables shared standards/platforms while respecting local needs.
*  Useful for multi-campus strategy and resource coordination.

Disadvantages
*  Governance complexity; slow system-wide decisions.
* Risk of inconsistency across campuses (policies, quality, culture).
*  Budget and authority tensions between umbrella and local units.



9. Program-centric design (less department power)

University Campus
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Advantages

*  Programs can adapt quickly to workforce and learner needs.
*  Clear accountability for program outcomes (enrolment, retention, grads).
*  Easier to build interdisciplinary degrees and stackable credentials.

Disadvantages
*  Weakens disciplinary identity and long-term scholarly capacity.
*  Faculty careers can feel “disconnected” without strong academic homes.
* Risk of short-termism (chasing demand) without stewardship.



10. Platform university (shared academic platform + modular units)

University Campus

Py

Academic Platform
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Advantages
*  Scales quality (common assessment/ QA /learning design/data).
*  Accelerates delivery of online/hybrid and micro-credential models.
* Improves student experience consistency (advising/careers/analytics).

Disadvantages
* Significant upfront investment and change management.
* Platform governance can become bureaucratic if not lean.
* Risk of over-standardization reducing pedagogical autonomy.
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